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CHAPTER I 
INTRODUCTION 
Written expression grows out of a need to communicate to 
jothers when oral expression is impossible· or when writing better j 
I 
I ! serves the purpose. 
j. A well balanced language program provides children with 
opportunities for both oral and written language activities. 
Developing language skills and stimulating children to use 
1 
ll these skills in their writing is a major concern of the language \ 
'I teacher. 
I! Children must acquire a vocabulary that includes an 
!abundance of well chosen descriptive words and be able to use 
!! these descriptive words effectively and adequately to fulfill 
I jtheir needs for written expression. 
I 
' 
,! Statement of~ Problem 
It is the aim of this study to make an evaluation of exer-
!l cises designed to increase children's use of descriptive words 
I 
l in written expression. 
I 
!! Justification of the Problem 
The modern language arts program today has as one of its 
!! major aims the development of children's use of descriptive 
j\ words. 
I This study attempts to show how certain selected exercises 
!l ean increase the children's use of ~scriptive words in wril;tten 
'I 
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CHAPl'ER II 
' 
SUMIVIARY OF RESEARCH 
II 
,, Language, the Instrument of Communication 
Tidymanl states that, "the primary functions of language 
1
are communication, self-expression, and thinking." 
!, 
In infancy, the child expresses his feelings through 
Jgestures, facial expressions, and sounds. 
The same author2 says: 
As the child matures, gestures, facial expressions, 
and sounds become more specialized. The expression of 
feeling and meaning become more exact: words express and 
communicate more accurately and economically than cries 
and gestures. • •• Language is a means of clarifying per-
ception, of discovering likenesses and differences in 
things observed, of forming general ideas and of dis-
covering relationships. 
Dawson3 believes: "Language is an essential part of the 
;learning process •••• Language not only supplements observed 
'i facts but sharpens the power of observation and develops the 
!I social skills for carrying on group enterprises." 
Speaking of written expression, Daweon4 says: 
Most of the purpose in written communication lies 
in the audience situation with the writer looking forward 
to having his production read or heard by some other 
person or persons. There is direct motivation in writing 
lwillard Tidyman and 
Language Arts, New York: 
2Ibid. J p. 380. 
Marguerite Butterfield, Teaching the 
McGraw-Hill, 1951, p. 379. 
3Mildred A. Dawson, Teaching Language in the Grades, 
!Yonkers-on-Hudson, New York: World Book Company, 1951, p. 3. 
1111 4 
____1 Ibid., p. 5. 
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I 
that actually transmits interesting or needed information, 
spreads the news to someone at a distance, reaches out to 
a wider audience than a person's immediate companions. 
Man speaks and writes in response to deep rooted social 
and biological tendencies, self-expression, and social 
communication. He speaks in an attempt to persuade or in-
fluence his hearer, to entertain them, to get aid or give 
help in making decisions, to report on past activities, 
to spread news, to work out his social relations or to 
transact his business. In all such talking, there is a 
purpose. 
There is a satisfaction in sharing thoughts LaBrantl be-
lllieves when she says: 
Putting into statements the vague notions which flit 
through our heads is still a magnificent discipline re-
quiring a degree of effort equal to that in any art or 
skill and rewarding to both writer and reader. 
The purpose of helping children to write, as Applegate2 
il sees it, is: "to release inner power into productive outer 
:! channels." 
j Applegate goes on to say: 
. I 
I 
Writing starts from ideas •• • creative ideas are those 
that we believe in so strongly that they pound on the 
inner door to be released •••• 
A sentence can be as full of color as a tempera 
painting , and as moving as organ music, it can shout. as 
loudly as an intermediate child on the playground or as 
softly as a shy first grader • 
Lenski3 believes that: 
No one cant ell or write a story, no one can commu-
nicate ideas without having first a clear idea in his own 
\1
1
,----:-1-Lo_u_L_aB_r_ant, "The Individual and His Writing," El.ementary 
!,English Review 27: 263; April. 1950. 
' 2Matiree Applegate, Helping Children Write, Scranton, 
!!Pennsylvania: International Text book Company, 1949, p. 1, 6. 
I 
3Lois Lenski, "Helping Children t.o Create," Childhood 
Education 26: 101; November 1949. 
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I ~ mind, and s:co:d, ~ the- :~lity to put that idea into words . 1 --
When the child wants to write, has an idea to express, has ' 
something to tell, he often reaches out for new words 
which he needs. We all need to learn to say exactly what 
we mean and to express varying shades of meaning to make 
ourselves better understood. Most of the misunderstandings 
between men and nations are the result of our inability to 
say or write exactly what we mean. 
LaBrantl supports this idea in speaking of a changing world 
I 
I and the place language teaching has in it: 
I! 
Far too often as a people we are led astray b.y orators I 
or writers whose words sound fine and smooth but whose 
meanings are false, shallow or misleading •••• Children 
can and should learn to write correctly but the writing 
first should be the sincere and purposeful expression of 
the child's own ideas •••• Language alone cannot solve 
the problems of the world. Language is, however, one of 
the most important inventions of man, an invention ever 
changing with the changing of man's relations and his de-
vices for living •••• It can become a means of communica-
tion or an instrument of deceit and frustration. 
1 Teachers should consider carefully what they are 
j doing with the most intimate subject in the curriculum. 
!I Experience L. the Source of Communication 
I 
If an individual's communication is to have meaning it 
ll must have its roots in experience. Thus the key to the growth 
'l of language must be enriched experience. 
1
1 As Bischoff2 says, "Children cannot create from or in a 
I 
I 
vacuum. They must have something to say and find a way to say 
i/ it. II 
11--~~----
1 
1Lou LaBrant, "Language Teaching 1n a Changing World, 11 
II Elementar¥ EJ.lglish Review 20: 95; March 1943. 
1 2constance Bischoff, "Guidance in Creative Expression," 
I 
!I 
_ j 
Elementarl English Review 462; December 1952. Vol. 29. 
'I 
II 
'I 
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Beery also is of the same opinion: 
Common experience need not be elaborate to be signi-
ficant. Experience is basic to communication. Oral and 
written communication enriches, clarifies, and interprets 
experiences. Teachers encourage but do not force expres-
sion as an aftermath of a class experience for they know 
that a vivid experience is ever after a part of the rich-
ness on which a child draws in future communication and 
in understanding others. It may well be that an apt ex-
pression or a fresh bit of writing may owe some of its 
vitality to an earlier experience. 
ii 
I
I Dawson2 also 
,j iences as a basis 
agrees that children must have varied exper-
for language expression as she states: 
I I l1 The elementary curriculum should provide for both I 
creative and practical writing. In either type, thinking r I ideas are the prime requisite: therefore, teachers should 
I 
make certain that the child's experiences are rich and 
varied, that he has ample opportunity to revel in poems, 
stories, and plays, well written exposition, and vivid 
descriptions that have been written for and by children, 
and that there is a classroom atmosphere that is conducive 
to each child making written contributions in the measure 
of his relative ability. 
How int eresti:ngly and spontaneously a child will express 
!! himself will depend for the most part on the facts and ideas 
'j he has to express. With this in mind, Dawson3 says: 
!I 
,, 
The language program must provide for intake or 
acquisition of information and original ideas. The teacher : 
must stimulate her group by means of a program that will 
challenge thinking, open new avenues of experience, enrich 
ideas, expand vocabulary, and provide many occasions for 
communication. 
, lAlthea Beery, "Experience the Source of Communication," 
rChildhood Education 279; February 1951. 
I 
'\ 2Mildred A. Dawson, "Guiding Writing Activities ·in the 
1
Elementary School," Elementa~ English Review, February 1946 • 
. ,p. soj Vol. 23. 
_!lli., p. 83. 
- = ·=-1 
Teachers should read a great amount of prose and poetrr to 
li the children, for as Mitchell1 expresses it: 
This will build up children's vicarious experience, 
crystallize the meaning of their own actual experience 
and help to supply material without which it is impossible 
to write. Reading helps to awaken aesthetic memories and 
to kindle dormant expressions into ideas for writing. 
Music is also an experience which provides a source of 
:1 meaning which can be directed toward langmge expression as 
,j . 
shown by Bowes2 in an experiment that tells how a musical 
,I approach to literature inspired a group of fifth grade children 
ll to write original poems. 
lj 
WolfeJ believes that: 
When the ·pupil writes stories and paragraphs he is 
taught to rely upon the minute differentiating images 
that make his environment and personality unique. In such 
appeal to experience, all pupils are in one sense equal. 
They all start with a body of memorable happenings which 
they may use in the learning of skills, the timely im-
pressions of passing sights and sounds, the crystalliza-
tion of childhood moments, the moments of fear, sorrow 
and ecstasy, the faces of fellow pupils, the sounds of 
classrooms and the fluttering of autumn leaves. 
'Vocabulary, the Tool of Communication 
I 
1
j Every individual who is literate has several overlayping 
land interwoven vocabularies. He has (1) an understanding I 
I lMary Mitchell, "Creative Writing in the Elementary Grades, 
Education 65: J40; February 1945. 
I 
1 2Fern Bowes, et al., "Use of Recorded Music to Introduce 
'! Literature to Children," Elementary English Review 19: 179; 
I May 1942. 
Jnon Wolfe, 11 What is Creative English?" Elementary English 
;Review 29: 457; December 1952. 
7 
il vocabulary, (2) speaking, (3) writing, and (4) potential vo-
' cabularies. An individual's writing vocabulary grows throughout j 
,,. 
j life. The extent of a child's vocabulary at any age depends on 
I 
1 several factors: (1) native capacity, (2) environmental ex-
~~ perience, and (J) interests developed, 
! It is Str1ekland1 s1 opinion that children •use fewer words ; 
i in writing than in speaking. The words children use in their 
II 
!writing depend entirely upon the stimulus." 
Strickland2 states that: 
" ••• tests show that a primary grade child defines 
or describes an object in terms of its use. All children 
will tend to use omnibus words which will carry many types 
of meanings until they are encouraged to find exact and 
colorful words to express their meaning. 
Dawson3 says: 
It is only as words take on meaning that they are 
useful in speech, writing or reading. In the beginning 
all meanings are derived from the child's direct exper-
iences. First experience-based concepts a child acquires 
are incomplete and faulty; well rounded meanings are 
gained gradually and slowly as varied experiences extend, 
deepen and modify earlier concepts. 
The teacher should use such media as pictures, film-strips, 
11 and television to add new words and to enrich the meanings of 
i familiar words. 
From reading to writing is a natural step but many worthy 
lRuth Strickland, The Language Arts in the Elementary 
School, Boston: D. c. Heath Company, 1951, p. 186. 
I\ 2Ibid., p. 38. 
!, 
'I 3Mildred A. Dawson, Teaching Langu§ge in the Grades, New 
:York: World Book Company, 1951, p. 139. 
8 
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:\ thoughts fail of expression because the writer has not the words 1 
il Ito express his feelings. 
1 Applegate1 feels that: "No more useful legacy could a 
I school teacher leave with her school children than to give them 
1: a feeling for words--an insatiable curiosity about words." 
In speaking of what she believes an intelligent person in 
1 our country should know about language, LaBrant2 says: "Our 
I 
1
students can also learn that words carry to us more than a 
J literal meaning; that they arouse in us feelings sometimes when 
I 
11 
we are unaware. " 
11 As to the p:irt m rds play in language as a vehicle of 
1
thought and communication, Dawson3 says of the child: 
I 
I 
He thinks in words for the most part; he expresses 
his ideas in words; he builds up his vicarious experiences 
as he listens to or reads words. Words are his medium of 
exchange as he trades ideas with his associates through 
speaking, listening, and writing. 
Dawson1 s4 belief is that: 
When children have ideas they want to impress on 
others, they will welcome suggestions for clearing up 
their organization, developing fully each phase of a 
, subject, using vocabulary precisely in a pleasing varied 
11 way, and assuming a poised manner. 
11.---=---
1 
1Applegate, £E• cit., p. lJl~ 
I 
1 
2Lou LaBrant, "The Individual and His Writing," Elementary 
1\English Review, 27: 264; April 1950. 
I 
;I JMildred A. Dawson, .;;;;To,;;e~a~c~h::;;:i-:ng;:;li-'l..~L~an9g~u:::-:a~g~e~i:=:n~t;:;;h=e_:::.G.;;..r..:::a;.:::d;::e~s, 
J
1
Yonkers-on-the-Hudson, New York: World Book Company, 1951, p. 5 
II 4 
I Ibid., P• 12. 
9 
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An important element in clarity of language expression is 
I-
I 
I 
' choice of words. In discussing choice of words, Stricklandl 
II 
II 
The words one chooses determine the mental pictures 
that · ar·e built up in the mind of the listener, the train 
of thoughts that is set in motion, and the emotional re-
action that is engendered. Many situations arise in 
classroom living which enable children to see that un-
fortunate choices of words result in confusions, misunder-
standings, and at times even hurt feelings, resentment, 
and anger. 
The possession of a wide vocabulary is advantageous in 
expression. Too many people gp through life with a meager 
1
stock of words that makes their conversation and writing color-
' less and sometimes boring. 
McKee2 thinks that: 
One can only hope to give the child many different 
and new words to use to begin to make him sensitive to 
the value of a wide vocabulary and to create a desire to 
be continually acquiring new words. All this should 
break down the usual contentment with a meager vocabulary. 
The elementary school has no business teaching chil-
dren to use an awe-inspiring vocabulary. In fact, it is 
more important for every child to learn that he must 
write and speak with words that his audience understands. 
Emphasis should be placed upon a variety of connectives, 
adjectives, and combinations of words. . 
11 Schottman3 believes it is: "Essential to interest boys and I :l gir~s in the significance of words to make them word-conscious. • I 
I 
: lRuth Strickland, The Language Arts in the E~ementary 
1
school, Boston: D. c. Heath Company, 1951, p. 110. 
2paul McKee, Language in the Elementary School, Boston: 
jHoughton Mifflin Company, 1934, p. 391. 
I 3Thomas Schottman, "Encouraging the Growth of Vocabulary, • Elementary English Review 29: 334; October 1952. 
,, 
10 
1Also that: "By encouraging clear and creative writing in pupils ! 
!we increase their inability to recognize and appreciate the I 
1 efforts of other writers." 
! 
Vocabulary is the process of getting ideas as well as ex-I 
I ~~ pressing them. Tidymanl is of the opinion that: 
' · To develop vocabulary is to train children to observe, I 
to interpret experience, to discover nuances of feeling 
and mood and to find words that express exactly what they I 
think and feel. Words appear a.s convenient medium for 
expression of thoughts and feelings first expressed 
through inarticulate sounds and bodilyDDvements. Exper-
ience continues to be the chief source and means of 
vocabulary development. 
The areas of the curriculum which most naturally foster 
, vocabulary growth are those that offer an opportunity for real 
:vital experiences such as observation of people, things and 
I . 
processes, excursions, field trips. specimens, models, con-
~~ struction work, and pictures. 
See8JI':s2 thinKs that: 
Children should be encouraged to use words which 
express thought exactly, rather than words which perform 
an omnibus service •••• children should be taught to 
.
1 
select descriptive phrases with discrimination, discover 
I feelings which certain words incite." 
11 Seegars3 also is of the opinion that in the development of 
!I vocabulary the teacher should: 
''---=-----
11 ~idyman, .Ql2• cit., p. 272. 
II 2Conrad Seegars, Forty-Third Yearbook of the National so-
ciety for the Stuqy of Education, Part II, Chicago: University 
!of Chicago Press, 1944, p. 151. 
I 
I 
3conrad Seegars, "Needed Emphasis in the Language Arts," 
!Education 70: 563; May 1950. 
11 
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II 
Try to make readers sensitive to words that are 
pleasant or ~pleasant, that are picturesque, that are 
packed :full of significance, that are direct and to the 
point. • •• We have a marvelously rich language gathered 
from many sources, made to grow in many parts of the 
world. At least some pupils can be made to appreciate 
the manner in which able writers use it. 
;I The Language Program and Teacher, the Guide in Developing Power 
' of Communication 
.J 
Guilfoilel expresses the purposes of the language curricu- ' 
1jlum in this way: 
I 
I 
il 
II 
I 
I 
,I 
I 
:I 
!l in 
Teachers of language 1n the kindergarten, in the 
elementary grades, in the senior high school are working 
towards the . same purposes: that the student shall ex-
press himself clearly, concisely, and sincerely in terms 
of his own thinking; that he shall build his vocabulary 
continuously to fit the new concepts that come with more 
and broader experiences; that he shall develop those 
qualities of precision in diction and originality in ex-
pression that make people wish to listen to him; that he 
shall write so as to express his thoughts freely and 
clearly and with sufficient accuracy to eliminate all 
unnecessary difficulties from the path of the reader; 
that he shall find outlet for self-expression in one or 
more of the artistic ~orms that language takes. 
There have been significant changes iri the last ten years 
language instruction as a result of the dissatisfaction of 
:teachers and parents with the results of traditional teaching. 
IJ Language teaching is now designed to improve the child's ability J 
jl 
I 11 to carry on the kinds of language activities in which he I 
normally engages. 
11 
1Elizabeth Guilfoile, "The Teacher and the Language 
! Curriculum," Elementary English Review 19: 8; January 1942. 
,, 
., 
I 
~ -- _i'j _____ - ----~ 
- r· ---- --- -- -
I TidymaJ. says: 
II The changes in language instruction are based upon information gathered from extended research of special-
ists and the classroom experience of many teachers, from 
a growing understanding of the child and the learning 
process and from a thoughtfully considered philosophy of 
I 
education. • •• sound practice generally favors systematic 
instruction. Systematic instruction may be regarded as 
, a service program providing needed supplementary training. 
'I In speaking of the use of special training lessons to 
1
1 promote vocabulary growth, Tidyma.n2 is of the opinion that: 
! 
Vocabulary growth takes place best under conditions 
in which there is a thought or feeling requiring defini-
tion and expression. It is the task of the teacher to 
take advantage of the situation for definite guidance. 
The value of the training exercise in vocabularies varies 
with the degree to which it approximates purposeful ex-
pression and stimulates children to think. 
Strickland) believes: 
It is the task of the teacher to work with the child 
closely enough and give him sufficient opportunities for 
expression ••• so that she detects vagueness and lack of 
clear understanding and can set the child on the right 
track. 
McKee4 thinks: 
Oral and written expression must be taught so that 
~II the pupil acquires the language ability he needs for conveying his ideas to others and for thinking about his problems. 
11----::--
1 lTidymari and Butterfield, .Ql2• ill·, p. 6. 
,, 
2Ibid., p. 8. 
Jstrickland, .Ql2• ill·, p. 195. 
1 
4paul McKee, "Teaching Language in the Elementary Schools," 
, Forty-Third Yearbook of the National Society for the Study of 
!Education, Chicago: University of Chicago Press, 1944, p. 6. 
13 
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••• To achieve this end, the school's program 1n oral 
and written expression should be based upon the speaking 
and writing situation with which the pupil is confronted • 
••• There is good reason to believe that at all edu-
cational levels the school should spend more time than it 
does in skillfully teaching pupils how to talk and write 
simply, clearly, and exact enough so that others can 
understand. 
Stricklandl says: 
The goal of clear, intelligible speech and language 
cannot be achieved in the primary school--it can only be 
set in motion there; all successive levels of education 
must carry it through--the intermediate grades, the junior 
and senior high schools, college, the graduate school, and 
life itself thzmugh the years that follow formal education. 
If individuals are motivated to want such a tool and to 
see real value in it, they will develop it through self-
discipline and individual effort. 
Children must talk and write because they have something to 
·say and someone to say it to. I 
I It is the teacher who must fur- j 
lnish the guidance that will result in improvement in the tech-
I 
1
nique of expression. 
I 
I 
j Brown2 suggests: 
First hand experiences may be planned to provide the 
primary child with a wealth of new words, and new meanings j 
of familiar words. When children in conversation are at 
a loss for definite means of expression, the teacher I 
should supply the needed words or word. Much may be done 
to help the children in using concrete words in place of Jj 
vague, general terms. Children enjoy words that convey 1 
sense impressions and they may be made to feel the romance 1 
of words •••• One of the best ways to improve the quality I 
of the children's vocabulary is to help the class to be-
come aware of and to appreciate words which express I 
accurately and vividly sense impressions. 1 
I 
1 . Strickland,~· £11., p. 110. I 
I 
1 2norothy Brown and Marguerite Butterfield, The Teaching of ! 
I"~L~an~gu~a_,g..._e _ 1_n __ --.t=h'""'e __ P=r.;:;;i.._.ma""'.=r .... z,_.;;;G ... r.... a.._.d .... e ...... s , New York: Macmillan and Company ,I 
Jl941. 
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Schottman1 says that: 
••• the aggressive demand for the meanings of words 
is the unmeasurable and yet the most important goal of 
the vocabulary program •••• The training of skills must 
be accompanied by an atmostphere which actively encourages 
the children to appreciate the importance of a large and 
meaningful vocabulary. 
\ If a teacher is to help children learn to write, Taylor2 
~~thinks she must first improve herself. As this author says: I 
I The teacher must broaden her own powers of expression in order to guide children in observation, appreciation, I 
1 and ability to express themselves. 
I
I Mitchell.3 is of the opinion that: I 
The teacher's personality is an important factor in 1 
I setting the physical environmental tone of the classroom. 
1 
Her own enjoyment of literature, her enthusiasm for the I 
feeling of words and qualities of language will call out I 
an aesthetic response from her pupils. I 
Bischoff4 is of the opinion that, "When the child is full I 
jOf ideas and these ideas are overflowing in pictures, writing, 
!music or dramatics, the teacher's job then becomes one of 
I !praise and encouragement to keep it coming." 
!, 
liThe 
I 
Child, The Transmitter of Communication 
MitchellS has found that: "Most young children are usually 
lr--~::.---~~-
lschottman, ~· cit., p • .3.3.3. 
2clarissa Taylor, "Helping Children Learn to Write," 
!Childhood Education 26: 105; November 1949. 
j .3Mary Mitchell, "Creative Writing in the Elementary 
!Education 65: .3.38; February 1945. 
Grades, "j 
I 
/ 4Bischoff, .2.12• cit., p. 464. I 
5Mitchell, .2J2• cit., p • .3.37. 
II 
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I 
highly imaginative with keen perceptions and appreciations of 
vividness and sensations of their world." 
From his studies, Gese111 has concluded that: 
Third graders are more expansive than second graders. 
They are more articulate with reference to their exper-
iences and to their own mental processes. • •• The third 
grade is an expansive phase of development when his in-
tellectual nature seeks knowledge and when his emotional 
nature seeks rapport with the widening world. 
Lewis2 finds: 
Vitality and spontaneity of children•s language and 
thought grows out of their muscle and sensory experiences • 
••• Some of the most successful teaching of reading and 
writing has been done where teachers have continually en-
couraged children to draw upon their own experience, re-
membering 7, 8, and 9 year olds are still young, physical 
creatures tapping the world through kinaesthetic avenues. I I I The same authorJ says: "Spontaneous children are to be 
11 
found in an atmosphere where there are adults who appreciate 
.: spontaneity. n 
I Gunderson,4 from her study of twenty-one children at the 
I 
juniversity Elementary School, University of Wyoming, summarizes 
I her findings: 
i 
I 
I 
I 
1. Young children write more about pets than any other 
topic. 
I 
I lArnold Gesell and Frances Ilg, The Child from Five to 
': New York: Harper Brothers, 1946, p. J8J-J84. 
Ten, I 
(I 2claudia Lewis, "Tell It from Your Mouth, n Childhood 
!Education 26: 112; November 1949. 
Jibid.' p. llJ. 
4Agnes Gunderson, "When Seven Year Olds Write as They 
1 
Please," Elementary English Review 20: 149-.50; April 1943. 
I 
I 
l 
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2. They are more interested in writing about other children ! 
than about themselves. 
J. Fanciful material is mre abun:iant in written than in 
oral expression. 
4. There is evidence that many seven year olds are ready 
for written language. 
5. Because children have a need for words in their writing 
they have a strong motive for learning them. 
6. Writing seems to appeal to the extrovert and the in-
trovert alike. 
Tid.ymanl says: 
Through language, the child emerges from a self-
centered to a social being; in choice of words he learns 
to show courtesy and consideration; 1n addressing a 
listener he develops interest and the ability to share 
points of view. 
~idyman, .QR· cit., p. 9. 
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I CHAPrER III 
PLAN OF THE STUDY 
Groups to be Tested 
Four third grades in a community suburban to Boston were 
I chosen for the experiment. Two groups with twenty-four chi1drenl 
I in each group constituted the control group. Two groups with 
I 1twenty-four children in each group constituted the experimental 
group. 
' I jPreliminar;y Testing 
The purpose of the preliminary testing was to determine 
the number of descriptive words in the children's written vo-
cabularies. 
The testing period covered the first two school weeks in 
January. 
The testers were three classroom teachers and the writer. 
I !Test I - Written Responses to Object Stimuli 
I The time spent on testing was five minutes each day for 
I 
I 
five days. A stop watch was used for accurate timing. 
Five objects were shown, one object a day for five days. 
!The objects were a pall, a lolliPOEt a fur muff, a bell, and a 
!gardenia. A pencil was shown as a sample item. 
The purpose ef the test was to determine the number and 
I quality of words that the children could write in five minutes 
I 
I 
I 
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I 
lin response to objects with sensory appeal. 
The directions given were: "We are going to play a word 
I 
1 game. I will show you an object. Then you write all the words 
j the 
!the 
object makes you think of. Spelling does not count. Write 
word so you can tell what it says if I should ask you to 
read it to me." 
Test II - Written Word Responses to Experience-Words Stimuli 
The time spent on testing was five minutes each day for 
five days. A stop watch was used for accurate timing. 
II Five words were spoken, one word each day for five days. 
·J The words were: , pets, Cub Scouts or Brownies, vacation, books, 
I 
I friends. 
I 
I [ The purpose of the test was to determine the number and 
I 
! quality of words that the children could write in response to 
I 
a word related to his experiences. 
!I The directions given were: "I. am going to say a word. 
~' You write all the words that you can that tell about that word. 
I 
!Spelling does not count. I want to see how many words you 
1 know." 
II 
!! Teaching Period 
After the tests were given to the control and experimental 
I 
!groups, the writer and one other teacher conducted the teaching 
I 
l for the experimental group. 
II A series of fifteen exercises designed for increasing 
1 
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1! children's use of descriptive words was administered to the 
't 
11 experimental group for a three week period during January and 
j February. Twenty minutes each day was used for the teaching 
I of a specific exercise. Three additional activities were 
carried on during the three-week teaching period. 
1 The two teachers of the control group conducted a lang~age 
I program with no special emphasis on the development of descrip-
tive words. 
1 
Retests 
I For a two-week period prior to the February vacation, re-
The same tests, {1) Written Word Responses to Object 
I 
! Stimuli and (2) Written Word Responses to Experience-Words 
! stimuli were used. 
I 
' Testing Procedure 
i The testing was administered under ordinary classroom 
! conditions. On the same day and at the same time in the four 
I 
classrooms during the first two weeks in January and again 
after the teaching period in February. 
The groups were provided with paper, given directions 
and stimulus and then allotted five minutes to write their 
II word responses. 
il This procedure was repeated each day for five days fo r the 
first test. The following week the procedure \'las repeated fo r 
! t he second test. 
---------r---- - -=-=- -~ 
A watch with a second hand was used for accurate timing . 
The Record Sheets 
Individual record sheets were kept for each child. Under 
each object or experience-\·:ord stimulus, all the words written 
by the child were listed. 
There were eight sets of record sheets, four for the First 
Tests, four for the Retests. 
First Test - Record Sheets 
1. Test I - Objects-stimuli - responses for control group. 
2. Test I - Objects-stimuli - responses for experimental 
group. 
J. 
4. 
Test II - Experience-words stimuli - responses for 
control group. 
Test II - Experience-words stimuli - responses for 
experimental group. 
!Retests- Record Sheets 
I 1. Test I - Objects-stimuli - responses for control group. 
r 2. Test I - Objects-stimuli - responses for experimental 
I 
group. 
J. Test II - Experience-words stimuli - responses for 
control group. 
4. Test II - Experience-words stimuli - responses for 
experimental group. 
:Explanation of Scoring 
I 
It was decided to divide the words into main categories 
so that the number of descriptive words and phrases could be 
i 
I 
I 
21 
)I 
I 
I 
=--=---=o=--
evaluated as part of the total number of words. One count for 
I 
j each word was recorded under its proper category. 
I 
J Categories 
I 1. Descriptive words - these consisted of adjectives, 
adverbs, and verbs showing action or a varying shade of meaning. 
2. Descriptive phrases - these consisted of a group of 
lwords which included at least one or more descriptive words. 
J. Non-descriptive words - these consisted of nouns, 
pronouns, prepositions, and articles. 
22 
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CHA.PrER IV 
ANALYSIS OF DATA 
TABLE I 
COMPARISON OF CHRONOLOGICAL AGES AND I.Q. 1 S 
FOR CONTROL AND EXPERIMENTAL GROUPS 
Groups Chronological Age I.Q.'s Mean S.D. Mean 
Control 103.25 2.54 116.8 
Experimental 104.25 2.62 113.3 
S.D. 
2.81 
2.75 
Table I shows that the experimental group has an average 
chronological age one point higher than the control group but J 
ian average I.Q. three points lower. The superiority in intelli-
lgence, though slight, would be in favor of the control group. 
TABLE II 
TOTAL NUMBER OF WORD RESPONSES TO TEST I 
Gr oups Number of Words January Fe bruar_.y__ 
Control 2588 3609 
Experime ntal 2610 3963 
There were 2,588 words written by forty-eight children in 
I 1the control group in January and 2,610 words written by the 
1 forty-eight children in the experimental group in the same month., 
\ In February, the control group shows a gain of 1,021 words. In 1 
I 
23 
February, the experimental group shows a gain of 1,353 words. 
January 
February 
TABLE III 
GAIN FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS - TEST I 
No.· of Per .. Cent of Per Cent of 
Cases Descr. Words Difference 
48 43.12 
7.48 
48 50.60 
S.E. C.R. 
dif. 
10 .748 
In January, 43.12 per cent of the total number of words 
written by the control group on Test I were descriptive words. 
I 
In February, 50.60 per cent of the total number of words written: 
I by the control group on Test I were descriptive words. This 
I 
! shows a gain of 7.48 per cent as compared to January results. 
I The critical ratio of .748 shows that this is not a statist1-
j cally significant gain. 
' 
I TABLE IV I 
I GAIN FOR THE EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS - TEST I 
! 
I No. of Per Cent of Per cent of S.E. C.R. 
Cases Descr. Words Difference cur. 
I 
January 48 47.70 
I 10.51 10 
1 February 48 58.21 
1.05 
In January, 47.70 per cent of the total number of words 
written by the experimental group on Test I were descriptive 
24 
I 
'I 
'l 
I 
I 
,words. In February, 58.21 of the total number of words written 
~~ by the experimental group were descriptive words. This shows a 
I 
, gain of 10.51 per cent as compared to the January results. The 
!critical ratio of 1.05 shows this is not a statistically signi-
1 ficant gain. 
I 
TABLE V 
DIFFERENCE IN GAIN FOR CONTROL AND EXPERIMENTAL GROUPS 
IN PER CENT OF DESCRIPI' IVE WORDS - T.EST I 
I Control S.E. Experimental S.E. Diff. in S.E. 
Gains dif. Gains dif. Gain Gain C.R. 
I 7.48 10 10.51 10 J.OJ 14 .216 
I 
I 
I In the final testing for Test I there is a difference of 
!J.OJ per cent between the control and the experimental groups. 
'! The critical ratio of • 216 shows that the gain is not statis-
11 
:1 tically significant but it is in favor of the experimental group. 
,, 
11 the 
i! 
'I 
I 
ii 
TABLE VI 
TOTAL NUMBER OF WORDS IN RESPONSE TO TEST II 
Groups 
Control 
Experimental 
Number of Words 
Januar Februar 
297J 
2)02 
J459 
4651 
There were 2,973 words written by forty-eight children in 
control group in January and 2,)02 words were written by 
II 
,I 
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I 
1 the experimental group of forty-eight children the same month. 
I 
In February, the control group of forty-eight children shows a 
I gain of 486 words. In February, the experimental group of 
I I forty-eight children shows a gain of 2,349 words. 
I 
I 
TABLE VII 
GAIN FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS - TEST II 
I 
I No. of Per Cent of Per Cent of S.E. 
I Cases Descr. Words Difference dif. 48 32.09 January 
1
1 February 
8.96 9-7 
48 41.05 
I 
C.R. 
.923 
I 
!I On Test II in January, 32.09 per cent of the total number 
'I of words written by the control group were descriptive words. 
I 
II On Test II in February, 41.05 per cent of the words written by 
(
1 
the control g roup were descriptive words. The control group 
I l shows a gain of 8.96 per cent in February as compared with 
\ January results. This gives a critical ratio of .923 which is 
1 not statistically significant. 
II 
I' 
II 
I 
jJan:J,lB.ry 
II 
February 
II 
l 
TABLE VIII 
GAINS FOR EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS - TEST II 
No. of Per Cent of Per Cent of s.E. 
Cases Descr. Words Difference dif. 
48 38.71 
1.13 9.9 
48 39.84 
- -
C.R. 
.114 
1\ 
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II 
I of 
On Test II in January, J8.71 per cent of the total number 
words written by the experimental group were descriptive 
lwords. On Test II in February, J9.84 per cent of the total 
number of words written by the experimental group were descr1p-
1tive words. This gives a critical ratio of .114, which is not 
I statistically 
I 
'I 
significant. 
TABLE IX 
!I 
DIFFERENCE IN GAIN FOR CONTROL AND EXPERIMENTAL GROUPS 
IN PER CENT OF DESCRIPTIVE WORDS - TEST II 
Control s.E. Experimental S.E. Diff. in S.E. C.R. 
Gains dif. Gains dif. Gain Gain 
8.96 9.7 l.lJ 9.9 7.8J lJ.8 1.76 
'I 
I 
In the final testing the difference in per cent of descrip- 1 
I 
tive words written in Test II shows a difference in gain of 
7.8J per cent in favor of the control group. This gives a 
'l cr1t leal ratio of 1. 76, which is not statistically significant 
but in favor of the control group. 
!i 
il 
II 
January 
February 
TABLE X 
GAINS FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES - TEST I 
No. of Per Cent of Per Cent of 
Cases Descr.Phrases Difference 
48 7.11 
-2.76 
48 4.J5 
S.E. C.R. 
dif. 
4.6 .400 
·-
tl 
I 
-4 
In January, 7.11 per cent of the total number of words 
written by .the control group in response to Test I stimuli 
were descriptive phrases. In February, 4.J5 per cent of the 
1 total number of words written were descriptive phrases. This 
shows a regression by the control group of 2.76 as compared 
' with the January results. The critical ratio of .400 indicates 
that the regression is not significant statistically. 
1/ I 
'I 
II 
I 
January 
February 
TABLE XI 
GAIN FOR EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES - TEST I 
No. of Per Cent of Per Cent of 
Cases Descr.Phrases Difference 
48 4.48 
8.94 
48 13.42 
S.E. C.R. 
dif. 
7.4 1.07 
In January on Test I, 4.48 per cent of the total number 
of words written by the experimental group were descriptive 
phrases. In February on Test I, 13.42 per cent of the total 
number of words written by the experimental group were des-
criptive phrases. This shows a gain of 8.94 per cent yielding 
a critical ratio of 1.07, which is not statistically signifi-
cant. 
-==-=--
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., TABLE XII 
DIFFERENCE IN GAil'l FOR CONTROL Al~D EXPERIMENTAL GROUPS 
IN PER CENT OF DESCRIPTIVE PHRASES - TEST I 
Control S.E. Experimental S.E. Diff in S.E. C.R. 
Gains dif. Gains dif. Gains Gain 
- 2.76 4.6 8.94 7.4 11.70 8.7 1.,34 
In the final testing of Test I, the difference in descrip-
tive phrases between the control and experimental groups is 
1, 11.70 per cent. This represents a loss of 2. 76 per cent for 
I the control group and a gain of 8.94 per cent for the experi-
mental group. Though this gives a critical ratio of 1.,34 which 
is not significant statistically, it shows that after the 
1
1 teaching period the experimental group has made a gain of 11 .70 
, per cent over the control group in the use of descriptive 
II 
II 
phrases. 
January 
February 
TABLE XIII 
GAIN FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES - TEST I I 
No. of Per Cent of Per Cent 
Cases Descr. Phrases Difference 
48 8.11 
S.E. 
dif. 
- 4.12 4.8 
48 
.3 -99 
C.R. 
.859 
I 
IJ 
l1 The difference between the per cent of descriptive phrases 1 
I I j in relation to the t otal number of l'Tords written by the control 
=-= = -=- = -- '-- ~ =='----''-=---'= 
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I 
group shows a loss of 4.12 per cent from the January test to 
the February test. In January, 8.11 per cent were written. 
In February, 3.99 per cent were written. The critical ratio 
of .859 indicates this loss is not statistically significant. 
January 
February 
TABLE XIV 
GAIN FOR EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES - TEST II 
No. of Per Cent of Per Cent of S.E. 
Cases Des cr. Phrases Difference dif. 
48 10.08 
10.91 7.3 
48 20.99 
C.R. 
1.49 I 
The difference between the per cent of descriptive 
in relation to the total number of words written by the 
I 
phrases ! 
ex-
30 
I 
'I perimental group shows a gain of 10.91 per cent from the 
January test to the February test. I n January,lO.OS. per cent 
were written. In February, after t he teaching period, 20.99 
per cent were used. This gain of 10.91 per cent gives a 
critical ratio of 1.49, which is not statistically significant. 
--- - -- ----#--
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TABLE XV 
DIFFERENCE IN GAIN FOR CONTROL AND EXPERIMENTAL GROUPS 
. IN PER CENT OF DESCRIPTIVE PHRASES - TEST II 
Control s.E. Experimental S.E. Diff. in S.E. C.R. 
Gains dif. Gains dif. Gains Gain 
- 4.12 4.8 10.91 7·3 14.03 8.7 1.61 
The -difference in descriptive phrases between the contro l 
and experimental groups is 14.03 per cent. This difference 
gives a critica l ratio of 1.61, which is not statistically 
significant but is in favor of the experimental group. 
TABLE XVI 
TOTAL NU~ffiER OF WORDS - BOTH STIMULI 
Groups 
Control 
Experimental 
Number ;:>f Words 
Januar~ February 
556l 
4912 
7068 
8114 
There were 5,561 words given by forty-eight children in 
the control group in January and 4,912 words given by forty-
eight children in the exper imental group in the same month. 
In February, the control group of fifty-four children shows a 
gain of 1,507 words . In February, the experimental group 
shows a gain of 3,202 words. 
lj 
TABLE XVII 
GAIN FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS FROM EOMBINED RESULTS 
Nn of Per Cent of Per cent S.E. C.R. 
Cases Descr. Words Difference dif. 
January 48 37.40 
ll.J4 10 1.13 
February 48 48.74 
In the combined results, 37.40 per cent of the total 
number of words used in the January tests were descriptive 
words. In the February test, the combined results show that 
48.74 per cent of the words were descriptive. This shows a 
gain of 11.34 per cent over the January results, yielding a 
critical ratio of 1.13 per cent, which is not significant. 
January 
February 
TABLE XVIII 
GAIN FOR EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE WORDS FROM COMBINED RESULTS 
No. of Per Cent of Per Cent S.E. 
Cases Descr. Words Difference dif. 
48 J.5 .38 
12.93 10 
48 48.31 
C.R. 
1.29 
The results of the January tests show that of the total 
number of words written by the experimental group, 3.5.38 per · 
cent were descriptive. In the February tests, the combined 
results show of the total number of words written by the ex-
perimental group, 48.31 per cent were descriptive. This shows 
32 
I 
I 
--~ 
II 
II 
- -==-==== 
a gain after the teaching period of 12.93 per cent. The 
critical ratio of 1.29 shows the gain is not significant. 
TABLE XIX 
DIFFERENCE IN GAIN FOR CONTROL AND EXPERIMENTAL GROUPS 
IN PER CENT OF DESCRIPTIVE WORDS FROM COMBINED RESULTS 
Control 
Gains 
11.34 
s.E. 
dif. 
10 
Experimental 
Gains 
12.93 
S.E. Diff. in S.E. C.R. 
dif. Gains Gain 
10 1.59 14.1 .112 
The final results for the combined bests show a difference 
in gain between the control and experimental groups of 1.59 
per cent in the use of descriptive words. This yields a 
critical ratio of .112 which is not significant but is in 
favor of the experimental group. 
TABLE XX 
GAIN FOR CONTROL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES FROM COMBINED RESULTS 
No. of Per Cent of Per Cent S.E. C.R. 
Cases Des cr. Phrases Difference dif. 
January 48 7.64 
-).47 2.7 1.29 
February 48 4.17 
II 
1! The final testing shows that there is a regression of 
3.47 per cent compared with the January results for the control :1 
group. 
33 
----
I 
I 
'I I 34 
-t=----= 
January 
February 
TABLE XXI 
GAIN FOR EXPERIMENTAL GROUP IN PER CENT 
OF DESCRIPTIVE PHRASES FROM COr1BINED RESULTS 
No. of I Per Cent of Per Cent S.E. 
Cases Descr. Phrases Difference dif. 
48 7.10 
10.41 4.1 
48 17.51 
C.R. 
2.539 
The experimental group in February shows a gain of 10.41 
per cent in the total number of descriptive phrases used com-
pared to the January results. This difference yields a criti-
cal ratio of 2.539. This ratio is slightly under the estab-
lished criteria of 2.576 and cannot be interpreted as signifi-
cant but does indicate a more positive gain for the experimen~ 
group. 
TABLE XXII 
DIFFERENCE IN GAIN FOR CONTROL AND EXPERIMENTAL GROUPS 
IN PER CENT OF DESCRIPTIVE PHRASES FOR COMBINED RESULTS 
Control S.E. Experimental S.E. Diff. in S.E. C.R. 
Gains dif. Gains dif. Gains Gain 
- 3.47 2.7 10.41 4.1 13.88 4.91 2.826 
The difference in gains between control and experimental 
groups yields a critical ratio of 2.826 which is above the 
established criteria of 2.576. The purpose of the exercises 
was to increase the children's use of descriptive words in 
--- - -= 
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written expression. The difference in gains in the use of 
, descriptive phrases shows a statistically significant differ-
ence in favor of the experimental group. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of this study was to evaluate the effect of a 
series of exercises to increase children's use of descriptive 
words in written expression. The data was analyzed to estab-
lish 
1. Change in number of descriptive words. 
2. Change in number of descriptive phrases. 
Tests were administered in January and February. All 
data reported is based on ninety-six children in four third 
grades. 
Conclusions 
I. Descriptive words 
A. An analysis of the combined results in response to 
both tests - objects and word stimuli - showed a difference 
in gains of 1.59 in favor of the experimental group. This 
difference made a critical ratio of .112 which, though in 
favor of the experimental group, is not statistically signifi-
cant. 
B. A separate analysis of the two stimuli shows critical 1 
ratio in Test I of .216 which is not statistically significant 
but is in favor of the experimental group. In Test II, the 
critical ratio of 1.76 is not statistically significant but is 
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of the control group. 
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I II. Descriptive phrases 
II 
II 
A. An analysis of the total dat a in regard to descripti vel 
phrases shows that in the combined r esults the critical ratio 
of 2.826 is statistically significant in favor of the experi-
mental group. 
B. An analysis of the results in response to the dif-
ferent stimuli shows a loss by the control group in both tests 
in regard to descriptive phrases and a gain in both tests by 
the experimental group. Though the critical ratio these tests 
yield is not statistically significant, the gain in both cases 
is in favor of the experimental group. It is in the use of 
descriptive phrases that the most consistent gains are shown. 
1 Summary 
Though the writer realizes that the testing techniques 
used were experimental and could be improved on, they were 
designed to motivate the children strongly enough to have them 
bring forth a high quality sampling of words in their vocabu-
1 laries. It would seem if the testing period was shortened to 
three minutes, and the words in Test II were made less broad 
in scope, a fairer sampling might be obtained. 
lj Though from the data obtained it seems to be that the 
j gains were in favor of the experimental group, it is apparent 
I, that a three-week teaching period is too short a time for 
II 
I children of third grade level to make independent significant 
gains in the use of descriptive words in written expression. 
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Also, the transfer from oral to written expression at this 
level where the skill of handwriting has not yet been mastered 
would tend to keep the gains small. 
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CHAPrER VI 
SUGGESTIONS FOR FURTHER RESEARCH 
1. Try the same experiment for a longer period of time. 
II 2. Use a similar experiment with different objects and 
I 
I words in the test. 
ll 
II 
I 
). Try the same experiment for a longer period of time 
with a larger group of children. 
4. Try a similar experiment with different exercises. 
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EXERCISES FOR I NCREASING THE USE OF 
DESCRIPTIVE WORDS IN WRITTEN EXPRESSION 
Children's written expression is an attempt to int erpret 
their own feelings or experiences. 
One important element is the choice of words. These 
exercises were designed not to build up large and impressive 
vocabularies in the children, but to guide them in acquiring 
the words with which they can share their feelings and exper-
iences . 
Children of seven, eight, and nine are stirred emotion-
ally through their senses of sight, hearing, taste, smell, 
and touch. They are also keenly aware of physical action. 
With t his in mind the exercises were planned to employ 
the sensory and physical responses to bring out words that 
would help the children interpret their experiences. 
44 
Exercise 1 
Teacher has a catalogue of Christmas toys. 
11 Before Christmas I know most of you looked through books 
like this. You chose things you'd like to have. The pictures 
were exciting ; they made you want to have the toy. Then you 
read what it said under it. Perhaps you wanted the toy even 
more. I will read under some of the pictures and let us see 
if you can f ind the words that make the toys sound interesting" 1 
Make a list of words and phrases on the board. 
11 Now think of a toy you received for Christmas or an old 
favorit e toy. What words could you use that would make some-
one el se in ·the class want to have it? How does it look? 
How do you~ with it? What is it made from? Describe it 
the way you might find it in a catalogue. 
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I Exercise 2 
I (The Teacher has pictures of snowmen.) 
II Introduction 
II 
!I 
il 
I 
Here are some snol~en. What did the children use to 
dress them up? What are they doing? Do you think they are 
thinking about anything as they stand there? Here is a poem 
written by a lady. She is telling about a snowman. She 
thinks that her snowman has some thoughts. 
Read "The Snowman's Resolution. 11 
1. Questions 
a. What words did the author use to help us see 
how the snowman looked? 
b. What was he thinking? What word told us he was 
thinking very deeply? 
c. What did he say? 
d. What .kind of snowmen have you made? 
e. What did you use for eyes, nose, and mouth? 
f. Did you put anything in his hands? 
" 2. List ideas on the board. 
I 
r I 
J. Let's pretend we have some snow and make some snowmen. 
We have everything we want with which to dress him. 
4. Write and tell us about the snowman you made. Tell us 
how he looks, where he is, and what he is thinking. 
46 
Exercise 2 (continued) 
"The Snowman's Resolution" 
The snowman's hat was crooked 
And his nose was out of place 
And several of hls whiskers 
Had fallen from his face. 
But the snowman didn't notice 
For he was trying to think 
Of a New Year's resolution 
That wouldn't melt or shrink. 
He thought and planned and pondered 
With his little snowball head 
Till his eyes began to glisten 
And his toes began to spread. 
And at last he said, 11 I've got it-
I'll make a firm resolve 
That no matter what the weather 
My smile will not dissolve." 
Now the snowman acted wisely 
And his resolution won 
For his splinter smile was wooden 
And it didn't mind the sun~ 
--Aileen Fisher 
- -=---==-
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Exercise 3 
Show pictures of winter activities, including skating , 
skiing, coasting, tobogganing, snowballing. 
Say to children: · 
"I know you have all done some of the things, if not all 
of these things over at the park. 
"Let's pretend we have just arrived at the park and we 
are stopping for a few minutes to watch and listen to the fun 
1 before we join in with it." 
Questions: 
1. What are some of the sounds we would probably hear? 
(List suggestions on the board.) 
2. How many kinds of voices do you hear? What are the 
children doing? (List suggestions on the board.) 
Now let's each choose a group to pretend we have joined. 
Write and tell us about it. Make us ~ who is in the group, 
what you a.re do i:gg, and what kinds of noises you are making. 
Exercise 4 
Did you ever think how many different sounds that water 
makes? Does the water at the beach make the same sound as 
the rain on the city street, or water from a faucet, or the 
water in mud puddles, or even perhaps, the water when you 
take a bath? 
What are 
water? Think 
us about it. 
you like it. 
some of the words that describe the sounds of 
of a sound of water that you like to hear. Tell 
Tell us what kind of a sound it makes and why 
49 
Exercise 5 
(The teacher has previously read Dr. Doolittle to the 
class.) 
I ' Introduction: 
When I read Dr. Doolittle to you, remember we found out 
that he could understand animal language. 
Questions: 
1. How many of you have pets? 
2. What words can you think of that describe the sounds your 
animal makes? (List the words on the board.) 
J. Can you tell what he means when he makes these sounds? 
Tell us about it. (Give the chil dren chance to discuss 
their pets.) 
Now can you write one sentence letting us know what kind 
of pet you have, the sound he makes, and what he means? -
Perhaps you can tell us something about his size and color, 
too. 
I 
II 
_ _jj __ 
II 
'I 
I 
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Exercise 6 
1 Read the poem. 
I 
I 
1 
I II 
II 
I 
'I 
" 
Aeroplane 
There's a hummi~ in the sky 
There's a shining in the sky 
Silver wings are flashing by 
Silver wings are shining by 
Aeroplane 
Aeroplane 
Flying - high. 
Silver wings are ,· shining 
As it goes gliding by 
First it zooms 
And it booms 
Then it buzzes in the sky 
Then its song is just a drumming 
A soft little humming 
Strumming 
Strumming. 
The wings are very little things 
The silver shine is gone. 
Just a little black speck 
Away down the sky. 
With a soft little strumming 
And a far-away humming 
Aeroplane 
Aeroplane 
Gone - by. 
--Mary McB. Green 
Have you watched an aeroplane coming from afar off in 
the sky, close by, and then pass off into the distance as 
this writer tells us about in the poem? 
What are some of the words that she uses to describe how 
it looks? What words does she use to tell what sounds it makes~ 
I Pretend you are sitting on a fence looking down a long, 1 
busy road. You see something coming down the road way off in 
the distance. Then it comes closer and finally passes you by. \ 
, Did it make any noise? How did it look when it was far off? 
II 
How did it look close by? Write about it for us. Try to choos ~ 
words that will make us see it the way you saw it. i 
=--~ 
II 
ll 
~3~oc Unj\er&l ·y 
· "'.!l.~Jol ot M.~~ts."11 Oill 
·----. L brs.ry 
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Exercise 7 
Smells 
My Daddy smells like tobacco and books, 
Mother, like lavender and listerine; 
Uncle John carries a whiff of cigars, 
Nanny smells starchy and soapy and clean. 
Shandy, my dog, has a smell of his own 
(When he's been out in the rain he smells 
most); 
But Katie, the cook, is more splended than all--
She smells exactly like hot buttered toast\ 
--Christopher Morley 
When Christopher Morley grew up, he remembered some of 
the smells he had thought about when he was a boy. He wrote 
about them in this poem called Smells. 
What are some of the smells you can think of - in your 
mother's kitchen? in the woods? down at the beach? What 
words can we think of to describe these smells? 
(Teacher lists words on the board.) 
Follow up: 
The children describe a smell that they are familiar with 
telling what the smell is, how it smells, and where they are 
when they smell it. 
52 
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Exercise 8 
Sometimes when mother puts food on the table you say, 
"Oh, goody." Other times I'm afraid some of you say, n I don't 
11 like that • n 
What are some of the words that describe things you like 
the taste of? (List on the board.) 
Now do you know any words that describe things you do 
not like the taste of? (List.) 
Think of something that you like or do not like the taste 
of. Write us one sentence telling what it is and how it 
tastes to yoq. 
Read your sentence to the class. 
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Exercise 9 
(Touch words) 
Sterling, Lindah, Koch, English is Our Langyage, Book 3, 
Boston: D. c. Heath Company, p. 134. 
Soft Things 
I love soft things 
So very much! 
Soft things to feel; 
Soft things to touch. 
A cushioned chair, 
A furry muff, 
A baby's cheek, 
A powder puff. 
A bed-time kiss, 
A gentle breeze, 
My puppy's ear--
I love all t ·hese! 
--Vivian G. Gould 
List the things the poet tinught was soft to touch. 
What do you think of as being soft to touch? 
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Exercise 10 
Today we are going to play a blindfold game. Someone is 
going to close his eyes tight. Then we will give him an 
object to feel. See how much you can tell about it from just 
I feeling it. Can you tell anything about the size, shape, 
f eeling, or anything unusual about it? Can you gue ss trhat i t 
i s ? 
Have several children t ry this. 
1 Now pretend you went into a dark r oom. Thi nk of some-
11 thing you might touch. Describe how i t would feel to you. 
II 
I 
I 
'I 
,I 
Write it in a sentence, and we will try to guess what it is. 
I 
I ss 
~~ 
Exercise 11 
Jump or Jiggle 
Frogs jump 
Caterpillars hump 
Worms wiggle 
Bugs jiggle 
Rabbits hop 
Horses clop 
Snakes slide 
Sea gulls glide 
Mice creep 
Deer leap 
Puppies bounc e 
Kittens pounce 
Lions !talk----
But- - --
I walk. 
- - Evelyn Beyer 
Who do you think is talking in this poem? 
Is there more than one way the child could walk? 
See how many different ways we can list that people can 
walk. {List on the board.) 
{Read the poem again. ) 
Now see if we can find the words that tell how the 
animals move. (List on the board.) 
Can you think of any other words that tell how animals 
or people move? (List on the board.) 
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1 Exercise 12 
Game: Who Am I? 
II {Act out ways people ~ to show how people express 
their feelings in the way they move.) 
:I 
I 
I Teacher tiptoes across the room pretending to be a mother 
trying not to waken a sleeping baby. ! 
II Procedure: 
1. 
2. 
I J • 
,. 4. 
Teacher says to class: 
"Who am I? How am I moving? Why?" 
I Children guess answering above questions in their answers. 
Children take turns pretending they are someone. Otherk 
tell who they think they are, how they think they are I 
moving, and why they are moving that way. I 
Children choose one of the following sentences to finish 
~elling how the subject moved and why. 
a. The little yellow dog ••••••••••••••.•••••••••••••• 
b. Poor little Billy ................................ . 
c. Unh.appy Susan . ........•..•..•...•••.........••...• 
d. The blind old man .•......... ...•.•.....•.... ......• 
e. My best friend . ......................••.•.....•.••. 
f. Excited Jolullly •.•...••...•..••..•.••.••...•...•.•• 
g. My furry, angora kit ten ••••••••••••••.•••••••••••• 
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Exercise 13 
~Teacher has a collection of pictures showing children 
with varied expressions.) 
"Often when we look at people's faces we can tell how 
they feel, or what they might be thinking from the expressions 
on their faces. 
"Here are some pictures of children's faces--what words 
can we think of that describe the faces?' (Write the words 
under each picture.) 
Now can you think what might make the child have that 
I! expression? 
·I 
r 
I 
ll 
II 
,, 
I! 
I 
Choose one child to write about. Try to use two or 
three words to describe how she looks and tell how she feels, 
and why she feels that way. 
II 
II 
Exercise 14 
Provide each child with a library book. 
"Many times when you write stories you begin with~ 
day to tell when something happened. That is all right but 
we can often make it clearer and more interesting to the 
listener by using other words. Suppose we look through our 
library books and see if we can find words that these writers 
used to tell when something happened. 11 
As children find phrases, make a list of them on the 
board. 
II 
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Exercise 15 
Where do you keep your treasures? In your pocket? In a 
bureau drawer? In a special box or hidden away somewhere? 
What is your greatest treasure? Can you think of three I good color words that would make us almost see it. 
II 
I 
I 
,I 
'I 
I 
II 
,I 
' 
'l 
Write one sentence telling where you keep your treasure, 
use three words to describe it, and why you treasure it. 
= 
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Long Range Activity - 1 
During the three-week period, the children looked for and 
listened for variations of the ordinary color words: red, 
1 orange, black, et cetera. These words were put on a chart 
under the color word. The children watched for places where 
I' I 
II 
II 
! 
they could use these descriptive color words. 
Long Range Activity - 2 
All the time this experiment was being carried on, the 
children were encouraged to write captions for the various 
pictures which were hung on the bulletin boards. 
Long Range Activity - J 
The class as a group created the following story which 
they illustrated and made into a picture book: 
One bright morning in Spring a little golden pony 
was born. His mother names him Golden Boy because his 
coat glistened like gold. 
He liked to romp and play in the green, green grass 
but never like to stay in his stall in the big red barn. 
He played and lay· in the tall, green grass with his 
mother. 
One summer morning when he was racing 1n the large, 
grassy pasture, he discovered a hole in the white board 
fence that led into the thick, dark woods. 
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He pranced into the deep, dark woods and came upon 
a little spotted_ fawn drinking from a clear, trickling 
brook • 
The surprised little fawn sa id softly, "Why don't 
you come with me to my mother's secret green leafy home 
hidden in a big thicket at the edge of the woods near a 
laughing brook?" 
The pony replied sadly, "No, thank you, I would like 
to, but I must hurry home before the farmer boy discovers 
the hole in the white board fence and repairs it so I 
can't get back to my mother." 
